TheStateofGuidanceandCounsellingProgrammesinHighSchoolsinManicaland,Zimbabwe

Abstract

This study is set in three urban high schools in Mutare Urban, Manicaland Province, of
Zimbabwe. The studyseeks to determine the state of high school guidance andcounselling
programmes. Participating schools included one girls’-enly high school, one co-educational
mission high school and one government co-educational school,—Al_which were
purposively selected. Using qualitative methodologies, primary data was collected from
students, guidance teachers and head teachers using a questionnaire for students and‘two
in-depth interviews for head teachers and guidance teachers. Data wereas analysed using
frequency tables. Results suggest that guidance and counselling are generally responsive
services where students can be-receive help with personal/emotional challenges‘and needs.
Other services that are part of a comprehensive programme, such as” student career
planning, exploration and development, and as-welas the professional development-of
counsellors, are minimal. Results also indicate that there is verylittle consultation between
counsellors and teachers in the schools. Guidance teachers or_.counsellors tend to lack
training and rarely keep records on their activities. The counsellors interviewed in the study
did not demonstrate an awareness of the relevant Ministry regulations .governing the
implementation of guidance and counselling in schools.
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INTRODUCTION/BACKGROUND

iGuidanceandcounsellinginschoolshavebeenconceptualisedasaprogrammelofactivitiesthatprovideagateway out of -
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taken as individual entities or are they paired as one?
There is confusion in this sentence.

the problems increasingly present in this time of complex scientific, social, economic and technological

development(Okobiah&Okorodudu,2004).The twoGtidanceandeounselinghavealsobeendescribedasprogrammes
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of services for individuals based on needs and depending on the influence of the various environments in which <~ { Formatted: Indent: Left: 0 }
theylive.ltis,atthesametime,abroadprofessionalfieldwithawiderangeofactivities,programmesandservices
gearedtowardassistingindividualstobetterunderstandthemselves,theirproblems,theirschoolenvironmentsand  their

world andto develop adequatecapacityfor makingwisechoicesand decisionsin life(UNESCO,2004).

~~{Comment [KM2]: A transitional marker needed. ]

A _ A »"{Comment [KM3]: Find recent sources. ]
otherolderwriters,observethat‘guidance’and‘counselling’donotmeanthesamethingandarenotco-extensive. For
them, guidance is a broad field containing services in the form of appraisal, information dissemination, placement
(decision-making), orientation, evaluation, referral, follow-up and indeed counselling [Denga, 2001). ,,,..,w[Comment [KM4]: Where do we place this J
Milner(1970)goesontoobservethatcounsellingisactuallyamethodofguidanceemphasizingnormallyone-on- source? Find recent literature

onerelationshipsbetweencounsellorsandcounselleesduringwhichcounselleessharewithcounsellorspersonally:

important matters that affect their lives in significant ways. Guidance, on the other hand, is often focused on the

disseminationof  information(Milner,1970).Usingtheinformationprovidedby  counsellors,counselleesarethen

expected to reach and enact informed decisions. This conceptualisation, although by no means universally
accepted,isusefulinthisstudybecauseitalsosuggeststwocomplementarydeliverystrategiesforprogrammesin
schools:informationdisseminationtogroupsofindividuals(normallyclasses)andtheassistiveconversationsthat  occur

in one-on-one relationships between counsellors and counsellees. For effective programme. delivery in schools,

both modes (guidance and counselling) should be employed (Gysbers et al. 2004; Schmidt 1999). The ,,,,«{Formatted; Highlight ]
rationaleforthisissuchthat therearemanydecisions that studentsinschoolswill beableto _makeforthemselves when
sufficient information is provided. At the same time, there are other decisions for which students need the
listening,questioningandrelatingskillsofcounsellorstoreachthesortofdecisionsthatarepersonallymeaningful to them
and that improve the quality of their lives.

777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777 @yﬁsﬁbrg[’rsm(gggﬂr)mmf,,,,»»»/{Comment [KMS5]: Transitional marker needed ]
observed that the evaluation of guidance and counsellingprogrammesandrelated activities and serviceshasbeen
part of a professional dialogue since the 1920s. In developed countries such as the United States, the issue of
evaluation is receiving increasing attention as school counsellors are asked to demonstrate that their efforts
contribute meaningfully to overall student development and.success (McGannon, Cary & Dimmitt, 2005). This
increasedemphasisonaccountability( ASCA,2003;Lapan,2001,2005; Maliszewski&Mackiel, 2002)hasledto the use ,,,.,w[c:omment [KM6]: Are these sources about “this }
of more research-based curricular material to ensure;that programmes achieve their intended goals. Brigman & increased emphasis on accountability?
Campbell (2003), for example, tested the “impact of group counselling and classroom guidance
approachesonstudentachievementandschoolstuccessandbehaviourandfoundthatseventypercentofstudentsin the
experimental group improved as measured:.by the School Social Behaviour Scale (Merrell, 1993). Jarvis &
Keeley (2003) likewise identified a number of comprehensive developmentally-sequenced programmes that had
positive effects on student career building.

In comprehensive guidance and counselling programmes, in particular, counsellors reported more time
with students, a greater ability. to promote public understandings of their programmes and less time spent on
routine clerical tasks (Gysbers, ‘Lapan:& Blair, 1999 in Gysbers & Lapan, 2001). Students in these jprograms 7,,,.»~'[Comment [KM7]: Be consistent about the }

spelling. Either American or British, not both.
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besuperiorintermsoftheirimpactonacademicpersistence,achievement,attendanceandclassroompehaviouras well as
school climates and the:development of pro-social behaviour among students (Borders & Drury, 1992; Lapan,
Gysbers & Sun,4997; Gysbers & Lapan, 2001; Wentzel, 1999).

Guidance and counselling programmes in Zimbabwe are structured like comprehensive programmes in
developedcountriesandtheevaluationconductedinthisstudyw#focusedonthekeycomponentsofcomprehensive
programmes elsewhere, of which the Missouri programme is the flagship (Gazzola & Samson, 2004). The
Zimbabwean programme like other comprehensive programmes is made up of three principal components. The
first is the*curriculum —tsel which comprised of three major areas: career planning and exploration, knowledge
of self and others, and educational and vocational development (Mapfumo, 2001). The second component of the
comprehensiveprogrammeismadeupofwhatarecalledresponsiveserviceswhichare‘reactive’inthesensethat they are
normally not proactively offered by the counsellor but by students, other teachers or members of the
communities. These include counselling for students with personal or emotional challenges and needs,
consultations with teachers and other staff, and consultation with the advisory committee of the school (Starr,
1997). The third component is the system of support related to the management activities required to run the
programme.Theseincludeprofessionaldevelopmentopportunitiesforcounsellorsandotherparaprofessionalstaff,
community outreach programmes, consultations with teachers in the school, consultations with practitioners in
otherschools,consultationswiththeadvisorycouncilaswellasresearch-basedactivitiesrelatedtotheprogramme
(Gazzola & Samson, 2004; Gysbers & Henderson, 2004, 2006; Starr, 1997). These system-support activities also
include the advisory and management roles of heads of schools and the provision of resources to sustain the
guidanceandcounsellingprogrammeatschoollevel. AtleastonestudyinZimbabwehasfoundthatheadsof
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schools were not overly supportive of guidance and counselling programmes in their schools (Chireshe &
Mapfumo, 2006).

assess the way school counsellors are trained, supervised and evaluated which in turn has a great effect on the
impact of their guidance and counselling programmes in schools.
Thejobdescriptionsofguidancecounsellorsinhighschoolsarealsoanareaforassessingtheeffectiveness ~ with
which guidance and counselling programmes are implemented in schools. According to Mapfumo (2001), high
school guidance counsellors are expected to be acquainted with the Ministry of Education Chief Education
Officer Circular Minute 51/1992 which provides the parameters for establishing and running guidance and

counsellors in schools include:

o Helping to set up and in-service a Guidance and Counselling Committee that looks after the day-to-day
management of the guidance and counselling programme in the school;

» Coordinatingthecreationofaguidanceandcounsellingcurriculumforschool-wideimplementation;

o Craftingatimetableforclass-based group guidanceactivities;

o Providing,wherepossible,one-on-onecounsellingforpupilsandarrangingappropriatereferrals;

o Helpingtomobiliseresources(books,stationery,spaceetc)foruseintheguidanceandcounselling programme;

o Networkingwithin communitiesand withcommerce andindustryformaximum publicityand supportfor the
guidance and counselling programme;

e Collectingandcollatingrelevantpupildata;

e Organising careers daysandotherrelated functions;and

e Producingperiodicreportson theprogressof guidanceandcounselling activitiesintheschool.

effect on student academic achievement and that they reduce test anxiety (Boutwell & Myers, 1992; Cheek,
Bradley,Reynolds&Coy,2000;Lapan,Gysbers&Sun,1997;Sink& Stroh,2003).Counsellingprogrammescan also
assist students with decisions about college andfurther education (Student Poll, 2000).

Benefitshavelikewisebeenreportedintermsof  disciplineandgood behaviour. Counsellingprogrammes
havebeenfoundtoreducetheextentofindisciplineanddisruptionscausedbystudentsintheirclasses.Areduction in the
victimisation of some students by their peers has also been found to be an important outcome (Baker & Gerler,
2001; Harnish & Guerra, 2000; Lapan, Gysbers-& Sun, 1997; Mullis & Ottwell, 1997; Watts & Thomas, 1997).

On the personal social level students'who participated in school guidance and counselling programmes
reportedasenseofbelonging,safetyandamorepositiveschoolenvironment(Lapan,Gysbers&Sun,1997).They also had
higher expectations in life (Mau, Hitchcock & Calvert, 1998) and more effective social skills (Verduyn, Lord &
Forrester, 1990). With ‘respect to-vocational planning, studies have attributed guidance and counselling
programmes with_improving:the preparedness of students for the future and increasing the information they
received on careers and colleges (Lapan, Gysbers & Sun, 1997) when compared with schools that did not run
effectiveguidanceandcounsellingprogrammes. Itisthusexpectedinthisstudythatstudentsandotherparticipants in
guidance and counselling'programmes will report certain advantages where those programmes are being correctly
implemented.

StatementaftheProblem

fThereismuchtobedoneinhighschoolswithrespecttoguidanceandcounselling. Asstated,societytodayishost ~ to a
number of social and economic problems, particularly among youth. [These include unwanted pregnancies, drug

Thesechallenges,amongmanyothers,needtobeaddressedtocreatehealthywell-adaptedfuturegenerations.The
moststrategicplacetotakedecisiveactionistheschoolaseducationhasbeendeemedthe‘socialvaccine’inasfar  as it
offers the most sustainable means of solving social and cultural ills.

We know today that educational persistence declines as economic hardships and related social problems
make it difficult for poor families to fund the education of their children. Such children, when in school, require a
greatdealofsupporttobenefitfromschoolingandovercometheirperiodicabsences.T hus, thereisthusaneedfor
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vigorous well-conceived and dutifully and effectively implemented guidance and counselling programmes. It is
critical that these programmes function effectively. It is likewise critical to be able to establish through empirical
research whetherornottheseprogrammesarebeingimplementedthewaytheyshouldbe,whetherornottheyare
beingadministeredormanagedbyqualifiedpersonnelandwhethertheyareachievingtheirintendedoutcomes.
Theattitudesandcontributionsofheadsofschoolsareimportantfactorsintheeffectiveimplementationof

guidanceandcounsellingprogrammes. T heattitudesofheadsofschoolstoguidanceandcounsellingprogrammes in high
schools have not always been favourable (Mapfumo, 2001; Chireshe & Mapfumo, 2006). The policy framework
of the Ministry of Education, Sports, Arts and Culture in Zimbabwe, within which guidance and
counsellingisimplementedinhighschools, isalsoimportantinassessingtheeffectivenessof theprogrammes,|

This study aims to assess the state of guidance and counselling in high schools with respect to programmatic
content, the management of the programmes and the specific activities that guidance counsellors engagein at the
index high schools. This study also aims to assess and comment on the preparedness of those‘in charge of the
programmes.

ResearchQuestions
Thisstudyaimstoanswerthefollowingquestions:
e Isthereaformalguidanceandcounsellingcurriculuminhighschools?

o Whenoffered,whatisthecontentoftheguidanceandcounsellingprogramme?
e What system supports for guidance and counselling are available in‘those schools offering guidance and

counselling?
e WhatlevelofpreparednessandexperiencedoguidancecounsellorsinhighschoolsinManicaland Zimbabwe
have?
METHOD

ParticipantsandSetting

This study was set in three urban high schools in Mutare in Manicaland, Zimbabwe. The schools that agreed to
participate included one girls-only high school; one co-educational mission high school and one government co-
educational school.

ResearchDesign

A mixed method approach, which in this case combines qualitative and quantitative techniques, approaches and
concepts, was used.

ResearchInstruments

Threeresearchinstrumentswereused,hamely, in-depthinterviewswithguidancecounsellorsandschoolheadsand a
questionnaire for students|
Through'thein-depthinterview, guidance counsellors were expected to address a number of issues which
includedtheirownpreparednessforleadingthedevelopmentandimplementationoftheguidanceandcounselling
programme,thecontentoftheprogramme,activitiesdevelopingoutoftheprogramme,andhowtheydocumented the

establish what impact the guidance counsellors believed their programmes had on student behaviour and
performance.Lastly,interviewsassessedtheextenttowhichguidancecounsellorscollaboratedwithotherteachers  and
stakeholders and the extent to which they evaluated the programmes they administered. For the guidance
counsellor interview schedule see Appendix .

the origin and management of the guidance and counselling programme in their schools. These interviews were
also interested in what the heads of schools believed were the benefits and disadvantages of the guidance and
counsellingprogrammes,theirattitudestoguidanceandcounsellingprogrammes,andtheresourcestheschoolput
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aside for supporting the guidance and counselling programmes. For the head of school interview schedule, see
Appendix II.

Lastly, the student questionnaire was a seven-itemseven-item instrument which attempted to assess the
extent to which students were aware of the existence and operation of guidance and counselling programmes in
their schools, the content of the guidance and counselling that they were receiving in the schools, and the extent
to whichtheyfound guidance andcounsellinginterventionsrelevant to their needs. Thisquestionnairealso gathered
information on the counselling needs of students in the various schools. For the student questionnaire, see
Appendix I11.

Procedure

This study was developed out of the interest of the lead author to assess the state of guidance and counselling
programmes in high schools. The lead author had invested an appreciable number of years attempting to
institutionalise guidance and counsellingprogrammes in high schools in Zimbabwe.

Permission to carry out the study was obtained from the Provincial Office of the"Ministry of Education,
Sports, Arts and Culture. This was followed by visits to selected high schools to liaise with:the heads of the
schools, to explain the research, and to request permission to conduct the study in the schools: The heads of
schoolswere then asked to connect theresearcherswith theguidancecounsellorsin theirrespective:schools.

Studentrespondentswerenotmetonthisoccasion,buttheheadsofschoolsandguidancecounsellorswere
informed of the number of student respondents that would be needed for the study at each form level. The heads
and teachers were informed that by the time the students participated in"the study, the necessary steps to obtain
informed consent would have been taken.

On appointed days the researchers visited each school in the morning“and were assisted by selected
teachers to choose students to respond to study questionnaires. Two researchers concurrently ran the in-depth
interviews: one with the guidance counsellor and the other with the head.of each school. The researchers made
notes of the interviews with the heads and with the guidance counsellors. Assistant researchers, who had been
given sometraining, administered thequestionnairetostudentsat each.school in acommon venue.

RESULTSANDDISCUSSION

The first research question sought to determine.if there was a formal counselling programme in the school. From
the interviews with head teachers and guidance teachers, it was established that only one school had a formal
guidance and counselling programme although the other schools claimed to be offering the programme. Even in
the school with the formal programme, there was poor adherence to the programme. There was, for instance, no
proper planning around the curriculum objectives in the implementation of the programme. This concurs with
studies by Mapfumo & Chireshe (2006) and ‘Chireshe (2009) who found a lack of head teacher support for the
programme.Moststudents,however,indicatedthepresenceofwell-knownguidanceandcounsellingprogrammes  with
lessons in their classrooms (group:.counselling) and some individual counselling (see Table 1 below). For
effective programme delivery, both modes of guidance and counselling (groups and one-on-one) should be
employedinanyschoolthatoffersguidance andcounsellingservices(Gysberset al.2004;Schmidt1999).

Table 1: Students® responses indicating the presence of guidance and counselling programmes, with group
(structure-lessons) and ene-on-one counselling.
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The majority indicated an absence of individual (one-on-one) counséllingﬁ

Thesecondresearchquestionsoughttodeterminethecontentoftheguidanceandcounsellingprogramme
whenoffered.Intervi ewswithguidanceandcounsellingteachersi%gicatedthat@econtentoftheprogrammeasit was
being offered in schools included personal-social guidance in the areas of HIV-AIDS, relationships and
behaviour problems. Career planning and exploration-were:rarely.offered in the schools under study. Table 2
depictsstudentsperceptionsofthemost-frequentlyoffered topicsin theguidance and counsellingprogramme.

MoststudentsindicatedpresenceofguidanceandcounselIingwhichwascarfiedouﬁn%oypsinformalclassroom lessons.

Y,

Table2:Most-frequentlyofferedguidancetopics:”
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Table 2 reveals that in descending order the mostly offered counselling issues concerned love/HIV/sex, self-
control, freedom and examination tactics. Guidance teacher comments on confirm students perceptions of the

most frequently covered topics. This reality falls short relative to Mapfumo’s (2001) stipulation that the
curriculum consist of three components: career planning and exploration, knowledge of self and others, and
educational and vocational development.
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When asked about their counselling needs, students most often identified behaviour-related issues (see
Table3below).Intermsofoutcomes,thebiggestimprovementsforstudentswereinschoolandhome, followedbyself-
esteem,andlastlycareerdevelopment(see Table4below). Thesefindingsareconsistent with those of Lapan, Gysbers
and Sun (1997) who reported the outcomes of counselling in schools as an improved sense of belonging and a
more positive school environment.

Table3:Specificcounsellingproblems
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Table4:Counsellingoutcomes
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SimilartoMapfumo’s(2001)contentions,regulationsstipulatethataguidanceandcounsellingprogramme

musthavefourcomponents:Personal/SocialGuidance,EducationalGuidance,CareersGuidance,anda strong
orientation programme for new students and for students proceeding to higher levels within the school
(Denga,2001).Veryfewstudents,however,identifiedcareerguidanceandorientationfornewstudentswas not
mentioned.

TheMaster Timetable in the head teachers’ offices indicated that guidanceand counselling
grouplessonswerecarried out onceperweek.Onthis as well however,students varied in their responses(see Table
5)withmostsessionsbeingdoneonceperweekandsomethriceperweek. Individualsessionswererarely
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carriedoutbytheguidanceandcounsellingteacher. Thisconcurswithstudents’commentsonthe
unavailabilityofindividualsessions(seeTable1). Thecommentsofguidanceandcounsellingteachers suggest that they
do not handle behavioural problems as this is the responsibility of the school disciplinary committee, and
thatofficers from theschool’sPsychologicalServices conduct thecounselling.

Table5:Frequencyofguidanceandcounsellingperweek
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20
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Once Twice thrice Four times five times

Table4showsthattheoverwhelmingmajorityofstudentsreportedthatgroupguidancewasofferedoncea week.

Thethirdresearch questionsoughttoassessthesystemsthatsupportguidance andcounselling in  schools
offering the programme. Only one headteacher-reported that she had proper guidance and counselling
qualifications, that is, a certificate in systemic counselling. The head teachers’ and guidance and counselling
teachers’ commentsindicatethattherearenorecordskeptof individualsessionsandthattheprogrammewas
notperiodicallyevaluatedasitshouldbe. TheseprogrammesthusfallshortofwhattheASCANational Model (Hatch &
Bowers, 2003, 2012) stipulates. School counsellors need to develop, implement, and evaluate
schoolcounsellingprogrammesthatdeliveracademic,career,collegeaccess,andpersonal/social competencies to all
students in their schools. Moreover;.these programmes must include management and evaluation systems.

School heads -reported. minimal supervision of the programme with little support from the school
inspectors.Supportmaterialsintheformofbookswereminimalbutsupportservicesforstudentsintheform
of GEM(GirlEmpowermentMovements)and ChildProtectionCommitteesdidseemtoaddtotheimpactof
theprogramme: Theseinterventions,however,werenotcarriedoutwithintheformalguidanceand counselling
structures. Both head -teachers and guidance teachers noted a lack of resources (textbooks) and
properlyqualifiedguidanceandcounsellingteachersassomeofthekeychallenges. Thisexpressionof interest without
visible . commitment to the programme is consistent with the findings of Chireshe & Mapfumo
(2006)wherescheolheadswerefoundtoclaiminterestinguidanceandcounsellingintheirschoolswithout
anytangiblecommitmenttobacktheirclaimsandNyamwenge,Nyakan,andOndima(2012)whouncovered a lack of
resources.and inadequate training of guidance teachers in Kenya.

Lastly,thisstudyhasalsoattemptedtoassessthepreparednessandexperienceofpersonnelinvolved in guidance
and counselling in high schools. Only one head teacher reported having the proper guidance and
counsellingqualifications(acertificateinsystemiccounsellingnotintendedsolelyforcounsellors). ~ Generally,  the
teachers mandated to offer guidance and counselling in schools have teaching qualifications butno specialised
training in guidance and counselling and hence lack the capacity to satisfy their guidance and counselling roles
(Mapfumo, 2001). This is very different from some developed countries where school
counsellorsholdMastersDegreesandareproperlylicensedbeforebeingpermittedtoofferguidanceand
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the qualifications they should hold and outline the ethical guidelines that must be followed (ASCA,
1998;Birdsall&Hubert,2000;Herlihy &Corey,1996;NZPPTA,2010).IntheUnitedStatesforexample, most
schoolshave counsellors with a Master’s Degree in counselling, while in Canada counsellors must be
licensedteacherswithadditionalschoolcounsellingtraining(Arredondo, Toporek,Brownetal.,1996; ASCA, 2005
College Board Advocacy & Policy Centre, 2011; NZPPTZ, 2010). In both countries counsellors would be
affiliated with counselling associations.

In developing countries like Kenya and Nigeria school counsellors are teachers who have had teaching
andother responsibilities takenaway from them to allow them timetoseetotheircounselling tasks(Chogeet al.,
2011). There are, in these countries as well, associations of counsellors (The Kenya Association of
ProfessionalCounsellorsand TheCounsellingAssociationofNigeria). Commentsbyguidanceand counselling teachers
suggestthat  theformaltraining  that isavailableis  offered in  Harareat personal.. cast:  and
thatthereisnoprofessionalassociationforcounsellors.Furthercommentsbyguidanceandcounselling
teacherssuggestalackofin-servicetrainingbytheprovincialeducationpersonnelresponsibleforguidance and
counselling.

CONCLUSION

Theresultsofthisstudyindicatethereisnoproperplanningforguidanceandcounsetlingalthoughstudents did note the
presence of group guidance classes. Minimal individual counselling was .reported by the students,
renderingtheguidanceandcounsellingserviceslesseffectivethantheycouldbe. Theguidanceand counselling
programme content was focused on personal-social < guidance “in the areas of HIV-
AIDS, relationshipsandbehaviourproblems.Missingfromthecurriculumwereself-awarenesscounsellingand
careerplanningandexploration. Therewassomementionofcoachingwithrespecttoexamination techniques, but this
was far from what is expected of an educational guidance programme that should include such issues as subject
choice, vocational implications of specific subject choices, time management and other important aspects of the
academic life of students in high schools.

Evenmorecompromisingwithrespecttotheeffectivenessofguidanceandcounsellingprogrammes  in  high
schools was the observation that there was no well-conceived curriculum that was followed by the
schools.Topicsseemedtohavebeenselectedsomewhatatrandom,aparticularlyworryingdevelopment given that the
staff in charge of conceiving and implementing the-guidance and counselling programmeswerenot formally
trained to be able to offer robust services.

In the schools, the researchers established that there were no records of individual counselling or
programme evaluation. It also”seemed apparent that schools lacked support and supervision from school
inspectorsfrom Ministryof Education,Sports,Arts and Culture.Schoolswereshortonsupportmaterialssuch as books
and other basic resources for the programme. Student perceptions of the number of guidance and counselling
sessions held each week. varied. from one to three times per week, even in the same school,suggesting
thatthereweredifferentpracticesin theschoolsand perhapsinthe classeswithintheschools.

Recommendations

Guidanceiscriticaltostudentachievementandadjustmenttovariouslifesituations. Thehighschool guidance counsellor
is expected .to acquaint themselves herselffhimself with the Ministry of Education Chief Education
OfficerCireularMinute51/1992whichprovidestheparametersforestablishingandrunningguidance
servicesinschools.Supervisionoftheprogrammebyschoolinspectorsandheadteachersisrecommended.
Forsuccessfulimplementationoftheprogramme, thereisalsoaneedtoinformallteachersandstudents about the school
guidance programme. Universities should offer counselling degrees and a counselling association should be put
in place.
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Appendix |

In-depthinterviewwithguidancecounsellorsinselectedhighschoolsinManicaland School:
Typeofschool:

Noof classesinthe school:

Nameofguidancecounsellor:

Genderofguidancecounsellor:

Qualifications&Training:

Experience:

I am going to ask yousome questions in connectionwith theguidanceand counselling programmeof this
school.Please,respondascandidly asyoucan. Obviously,thereare no‘wrong’or‘right’answers.\Weare. trying to
understand the role that you play as guidance counsellor in this school. We “believe, that guidance
counsellorsareacriticalpartofthemanagementofthehighschoolsinwhichtheyoperateandthatmuchof  the welfare of
students depends on the operations of the guidance counsellors. We :would like' to be informed
aboutwhatyoudoonaday today basis,howyouhavecraftedyourprogramme,how preparedyouaretodo the work that
you are and how you tell that you are succeeding in your work. We shall, also.be delighted if you havewritten
documentsthat giveweighttowhatyouwill say.Please,donot produce any of thedocuments if the school has decided
that the documents should not be made available to outsiders like us:

The information thatyougivewill be used for this study only. It will however help in the publication of an
articleinarefereedjournalwhichmay bereadby many otherpeoplebutyouridentity willbeprotected.

Doyouhaveanyquestions? Areyouwillingtoparticipate?

1. Tell me something about your~interest in guidance and counselling? Why did you accept the
responsibility?
2. Tell me about any structures. that-you. have put in place to run the guidance and counselling
programme of this school.
3. Whatisyourtrainingandexperienceinprovidingguidanceandcounselling?
4. Do you have a curriculum that you follow in your implementation of the guidance andcounselling
programme?
5. Whatarethecomponentsofthatcurriculum?
6. Please,tellmewhatspecificobjectivesyoupursueinyourguidanceandcounselling programme.
7. Whatarethemainconcernsofstudentsthatarecoveredinthecurriculumthatyoufollowat your school?
8. Plgase,say something about the extent towhichyouthink theobjectives arebeing met in the
areasbelow.Statewhatstudentsunderyourprogrammeareabletodobecauseof ~ participating in  the
guidance and counselling programme of the school.

a. Personalsocialguidance:

c. Educationalguidance:
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9. Doyouevaluateyourprogrammefromtimetotime?Whathavebeentheresultsofthe evaluations, if any?

10.

Tellmeifyouhaveindividualcounsellingsessionsandhowoftenyouhavehadtheminthe last six

months.

11.
12.
13.
14.
15.
16.
17.

Doyoukeepanyrecordsofthosesessions?Whatisthecontentoftherecordsthatyoukeep?
Whatresourceshavebeenputasidespecificallyfortheguidanceandcounsellingprogramme.
Howdoyouinvolveotherteachersinguidance-relatedactivities?
Doyouholdin-servicecoursesforteachers?
Whatarethetopicsthatyouhavecoveredduringyourin-servicecourses?
Whatrecordsdoyoukeepforyourguidanceandcounsellingprogramme?

To what extent doyou feel supported by the management of your school? Please, specify:howthe

management has shown its support for the G & C programme.

18.

Whatsupport doyougetfromyourcommunity and from Commerce and Industry?Are there any

initiatives that you set afoot so that your programme is well-known in the school, in the'community
and in Commerce and Industry?

19.

Whatneedstobedonetoimproveyourguidanceandcounsellingprogramme?
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Appendix11
In-depth interview with heads of high schools on guidance and counselling services in the school.
School:
Typeofschool:
Noof classesinthe school:
Nameofguidancecounsellor:
Genderofguidancecounsellor:
Qualifications&Training:
Traininginguidanceand counselling:
Experienceasheadofschool:

I am going to ask yousome questions in connectionwith theguidanceand counselling programmeof this
school.Please,respondascandidly asyoucan. Obviously,thereareno‘wrong’or‘right’answers.Weare trying to
understand the role that you play as guidance counsellor in"this“school. We believe that guidance
counsellorsareacriticalpartofthemanagementofthehighschoolsinwhichtheyoperateandthatmuchof the welfare of
students depends on the operations of the guidance counsellors. We also believe that guidance counsellors
without your guidance and management may not be able to produce.the best results from the programmesthatthey
operate.Wewouldliketobeinformedaboutyourroleinthemanagementofthe guidance and counselling programme of
your school. We will need to know what you do to:make sure the programme does what it has to do.Please,
inform us any other guidance-related activities thatyouperform
whichwemaymissfromthequestionsthatweintendtoaskyou.Weshallalsobedelightedifyouhave
writtendocumentsthatgiveweighttowhatyouwillsay.Please,donotproduceany documentsiftheschool has decided
that the documents should not be made available to outsiders like us.

The information thatyougivewill'be used for this study only.It will however help in the publication of an article in
a refereed journal which may ‘be read by many other people but your identity will be protected. Everything
possiblewill be done to make sure thatyour responses cannot be traced to you.

Doyouhaveanyquestions? Areyouwillingtoparticipate?

The questions Lwill ask you are in four important areas which have to do with the guidance and counselling
curriculum, systems support for your programme, your preparedness to conceive and implement the guidanceand
counselling programme _and the extent to which your students have access to the guidance and counselling
servicesthatyouofferhere.lwillalsoaskyousomethingaboutyourowninterestinguidanceand counselling and whatyou
believeyour programme is accomplishing foryour school.

1. Tell me something about your interest in guidance and counselling. Why do you have a guidance and
counselling programme inyour school?Please, clearly state whatyour expectations are.

2. What are some of the good things that have come out of the guidance and counselling programme
ofyourschool?Tellmeiftheaccomplishmentsoftheguidanceandcounsellingprogrammemet/meet your
expectations.
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Does the guidance and counselling programme in your school have a specific curriculum which the
guidanceteachersfollow?What are thecomponentsof this curriculum?Is itpossibleforyou to show me a
copy?

How have you organised to make sure that the G & C programme in your school runs effectively? Tellme
everything that you have done as manager of the school.

How have you organised to make sure that the G & C programme in your school runs effectively? Tellme
everything that you have done as manager of the school.

How have you specifically made certain that the guidance counsellor and all other staffs that'support
him/her have the skills that are needed to do their work effectively?

Tellmehowyouevaluatetheguidanceandcounsellingprogrammeofyourschool. Towhatextent.. has ~ your
programme been a success?

Asinevery educationalprogrammeresourcesareveryimportant. Tellmewhatresourcesyouhave been able
tomobilisespecifically fortheguidance and counselling programmeof'your school.

Inyourview,whatneedstobedonetoimprovetheperformanceofyourprogramme?
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Appendix111
StudentQuestionnaire:Satisfactionwiththeguidanceandcounsellingprogramsoftheirschools.
School:

Type of school: This is to be filled in by the researcher.l

am male/female (Circle the correct answer)
lam ------------ yearsold.(Writeyourageinthespaceprovided).

laminForm -----------=--nnmuumuuo- (WriteyourForminthespaceprovided).

Genderofguidancecounsellor:

1. Ourschoolhasaguidanceandcounsellingprogrammewhichiswell-knownbythestudents. Yes/No
(Circleyourcorrectanswer)

2. Wehaveguidanceandcounsellinglessonsinourclass.Yes/No(Circleyourcorrectanswer).

3. lalsohadtimewhenlwascounselledasanindividual Yes/No(Circleyourcorrectanswer).

4. Theproblem(s)thatlwascounselledaboutwas/were(Please,writeinthespaceprovided):-------------

5. Howmanytimesdoyouhavegroupguidancesessionsinaweek?OnceTwice/threetimes/four times/five
times. Circle your answer.
6. Thetopicsthatwehavediscussedduringgroupguidanceare(Please;writeinthespaceprovided)-----

7. Becauseofguidanceandcounsellingthatlhaveinmyschool,lcansaynow:
a. lhaveahigherselfesteemYes/No.pleasecircleyourcorrectanswerandcommentinthe space provided:

b. Ihavequickly settledinmy schoolbecauseoftheinduction/orientationlwasgivenwhenl came into the
schoolfor the first-tie:- Y-es/No:-Please-eircle-your-answer-and-cormment-ir-the-space-providee---

c. ‘lambetteratlookingforjobsandotheropportunitiesinthecommunityandbeyond.Yes/No.
Pleasecircleyourcorrectanswerandcommentinthespaceprovided:--------------=---=----

d. lamwellbehavedatschoolandathome.Yes/no.Please,circleyourcorrectanswerand comment in the
space provided;

e. Thereislittlemisbehaviourbystudentsatourschool.Yes/No.Pleasecircleyourcorrectresponse
andcomment in the space provided:
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Ourschoolisasafeplacetolearnat.Yes/No.Pleasecircleyourcorrectresponseand comment in the

space provided:

Ihavelearntstudyskillsaspartofthatprogramme..Yes/No.Pleasecircleyourcorrectresponse
andcomment in the space provided:

I now no longer fear tests and examinations. . Yes/No. Please circleyour correct response
andcomment in the space provided:

Inthespacebelow,stateanyotherthingsthatyouhavebenefitedfromtheguidance cotnselling
programme at your school.
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