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ABSTRACT

This study sought to investigate teachers’ perceptions about the use of alternative assessment
inthevirtual classroom. The populationselected for this cross-sectional survey - was
teachersfromfive (5) schools in Trinidad and Tobago. Purposeful sampling was used to select the
participantsandtheinstrumentusedwasaquestionnairecomprisingclosedandopen-endeditems:
Thefindingsrevealedthatteachersareawareofalternativeassessmentandthey utilizedsomealterna
tive assessment strategies during the pandemic. Teachers acknowledged the need for
themto develop additional competencies and be provided with the nécessary. resources to
effectivelyutilize alternative assessment. They suggested that mote “professional
development
workshopsshouldbeconductedinschoolsandthatteachertraininginstitutiegsconsiderrevisingt
heirapproachtotheteachingofstudentassessment.Furtherresearchshouldbeconductedtodetermin
eifalternativeassessmentisbeinausedasface-to-face/innersonteachinahasresumed

Keywords:Alternativeassessment;virtualclassroom;competencies.
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1. INTRODUCTION

TheCOVID-19pandemic(thepandemic)shocked
education systems worldwide, affectingwhere

and how students learn, how they
interactwithteachersandpeers,andhowtheirlearnin
gis monitored and supported [1]. All

educationalinstitutionswere forced to close, and
teachingand learning entered a virtual world for
which fewwereprepared.

The virtual classroom is an online teaching
andlearning experience where teachers and
studentscanpresentcoursematerials,engageandin
teract with other members of the virtual class,and
where all students learn the same content
inasimilarway.Thisisalive,synchronoussetting,
e.g.viaZoom,MSTeamsorGoogleMeet.Onlinewor
kcanalsoinvolveasynchronousactivities that
students cando on
theirownandattheirownpaceandtimeviaCanvasan
dBlackboard.Someasynchronousmaterialsinclud
e the viewing of pre-recorded work, a
PDF(PortableDocumentFormat),audio,recordedw
ebinarorane-learningcourse [2,p.4].

Many teachers were overwhelmed by the shift
tothe virtual classroom, because up to the start
ofthe pandemic they were not the major drivers
ofchange within the education system. In this
newcentury society is located within the 4"
IndustrialRevolution,wheresocietyisdrivenbytechn

ology, data and the knowledge. . economy.
Itisafusionofadvances in _ artificialintelligence
(Al), robotics, the Internet  of things(loT),

geneticengineering,quantumcomputingandmore[

3].However,despitethis,schoolscontinuetooperate
withina19"centuryenvironmentwherepedagogyan
dstudentassessmenthavenot seen
majoradjustments.

The education system in the Caribbean has
beendescribedasal9"centuryindustrialAge,exam
ination:driveneducationsystemthattheBritish
bequeathed ', to the countries of the
regionaspartoftheircoloniallegacy.Inthe19"centur
y, theypoint of the education system was
toinculcateobedienceinstudents,sothattheycould
assume industrial jobs on a factory floor.These
jobs are very few in the 21°' century andtheir
numbers continue to shrink [4. p. 3]. Theworld of
the 21% century requires different
skills,someoftheseskillswhicharevaluedare:creati
vity, communication, collaboration,
problemsolving,decisionmaking,criticalthinkingan
dinformationliteracy.
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Virtuallearningbecamenecessarytosupportlearnin
gcontinuityduringthepandemic,butsimply
makingcontentavailabletostudentsisnot enough.
It is important to know whether, andhow students
are in fact learning from the
remoteresources.Studentassessment,justlikeinstr
uction could not be put on hold until the endof the
pandemic. Assessing students is the onlyway to
identify where students need support, andto plan
actions to address learning needs or
gaps[1].Virtuallearninghasbroadenedthepossibiliti
es of assessment because it gives theteacher a
wide variety of tools which can be:usedto help
students interact with material in new andexciting
ways(Norman,2016).

Priortothelockdownoccasionedbythepandemic,sc
hoolchildreninTrinidadandTobagoweretaughtinat
ypicalclassroomsetting with, in-person, face-to-
face activities, andminimal class time spent on
digital devices  (DD)during the school day.
However, the pandemicand lockdown measures
led to anincrease-in theuse of DD for various
purposes, including virtuallearning. This sudden
change in learning, workand communication
during:the pandemic becamethe new normal and
peopleneededto
modifyhowtheylivedandworked[5].

Duringthepandemic,manyteachersfoundthemselv
es in the position of having to figure
outhowtoadaptassessmentstothenewvirtualenviro
nment. Thistaskcouldnotbeavoidedbecauseoncei
nstructionmovedtoavirtualenvironment,sotoodida
ssessment[6,p.2].Despite the continued
presence of the
pandemicteachersneededtodeterminewhatstude
ntshave or have not learnt. Assessment data
werestill needed to drive instructional decision-
makingand accelerate learning. The value of
these datais as important as ever, considering
stakeholdersdonotreallyknowhoweffectiveremotei
nstruction has been. (Laitusis, 2020, p. 1).
Also,thesedatacanonlybeacquiredthroughtheass
essmentprocessandcannotbelostordelayed[7,p.1]
(Burgess&Sievertsen,2020,

p.1).

The education system in Trinidad and
Tobagocomprisesgovernment/state,denominatio
nal(church) and privately owned schools at all
levelsof the education system. There are five
stages:childhood care/kindergarten (3-4 years);
primary(5 — 11 vyears); secondary (12 - 17

years); post-secondary (vocational)andtertiary
levels.Thecountry is divided into eight
educational

districts,eachheadedbyaSchoolSupervisorlll(SSlI
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assistedbySSilIsresponsibleforsecondaryschools;
andSSisresponsibleforprimaryschools. All
educational policies and
mandatesemanatefromtheMinistryofEducation,th
ecentral authority that runs the public
educationsystem[8,p.3].

Compulsory education in Trinidad and Tobago
isfromage5tollyears.Theacademicyearbegins in
September and ends in July for primarytopost-
secondaryeducation.(UNESCO,2020,

p. 1). Trinidad and Tobago has universal
ECCE,primary and secondary education and
access
toheavilysubsidizedtertiaryeducation,includingvoc
ationaleducation [9,p.453].

The following examinations are done by
studentsinTrinidadandTobago: TheSecondaryExa
mination Assessment (SEA) a
standardizednational  placement and  exit
examination done bystandard 5 primary school
students. Two
regionalexaminations,theCaribbeanSecondaryEx
aminationCertificate(CSEC);andtheCaribbeanAd

vancedProficiencyExamination(CAPE), these
examinations are done by form
5(grade9)andform6(gradell)secondaryschool

students, and are considered high

stakes.CSECandCAPEarestandardizedexitexami
nationswhichcertifystudentsforemployment - and
entrance to tertiary institutions[9,p.452].

Thetest-
driveneducationsystemusedintheCaribbeanisunli
kelytocreatestudentswhodemaonstratethe21%cent
uryskillswhicharerequired by employers, and for
life. This is
sobecausethepresentsystemvaluesthoseteacher
swhocanproducelargenumbersofstudents ~ who
can respond accurately  to content-
drivenexaminationguestions.Theseteachersget
students to:pass examinations by teachingthem
how ‘to write the types of questions that
arepresentedion the various examinations [10, p.
3].Inthistypeofclassroomenvironmentonewonders
what ‘level of learning is taking place,and what
type of human being is being
preparedtotakehis/heradultplaceinTrinidadandTo
bagosociety.

The Caribbean Examination
Council(CXC)hastakentheinitiativeandisintheproc
essofreviewingthe suite

ofexaminationswhichtheyoffer.CXCisalsobenchm
arkingalloftheirproducts—
fromsyllabusestoexaminations—
againstinternationalbestpracticestoensureglobalc
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ompetitiveness.CXCisattemptingtodevelop



international  partnerships that will help
leapfrogCXCintothe nextlevel[11,p.12].

AttheleveloftheCaribbeanCommunity(CARICOM
) the need for educational reform
hasbeenrecognized. TheCARICOMCouncilforHu
man and Social Development (COHSOD)
hasbeen tasked with drafting a Regional
StrategicAction Plan to present a harmonized
approach toeducational reform in CARICOM.
COHSOD
hastodevelopanEducationHumanResourceDeve
lopment2030strategy. TheintentofthePlan is to
ensure that the systems operating at alllevels —
national, sub-regional and regional -
aredeveloping the skills graduates need to
functioneffectively in a 21% century, economy
and society[10, p.1].

CXC and CARICOM recognize the need for
achange in assessment practices. Therefore, it
isimperativethatindividualCaribbeancountriesimp
roveontheassessmenttechniquesthatteachers
use at the classroom level. Assessmentshould
be transformed from a mere measure ofshort-
term learning to a crucial component of
theteaching and learning process. In this
proposedsystemofassessmentlearningbecomes
personalizedandstudentsareencouragedtoadopt
amindsetfocusedondiscoveryandengagement,ra
therthanongradesandtestscores [12,p.36].

The importance  ofstudent _assessment
cannotbeoveremphasizedandthisissupportedbyr
esearch. [13, p. 275; 14, p.7]. The
assessmentof student learning:is “the process of
gatheringandevaluatinginformationonwhatstude
ntsknow,understandandcandoinordertomakean
informed decision 4about the next step in
theeducationalprocess[15,p.1].Assessment(mon
itoring student “learning). is part of a
triad,whichworkstogethersymbiotically;itinvolvest
he curriculum (content that students learn);
andlearning and teaching [16, p. 11]. It can be
saidthat" student assessment is a systematic
process,anditspurposeistoimproveteachingandle
arning, and» to provide information to
improvestudentlearning,theteacher’sdeliveryofin
struction; and to provide policymakers with
thedata necessarytomakeinformeddecisions.

In addressing student assessment, it needs to
berecognized that the classroom is the place
whereassessmentismostvaluable.Classroomass
essmentisone ofthemostpowerfulweapons
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inateacher'sarsenal[17].Itreferstotheongoing
assessment  that takes place  during
theinstructionalprocessinanattempttoimproveteac
hingandlearning;andactivitiesaredesignedorselec
tedbyteachers[18,p.2]. Teachersarealsoabletoide
ntifywhattheytaughtandwhattheyneedtodotoimpro
veinstruction[19,p.69].Thistypeofclassroomasses
sment is formative in nature
(assessmentFORandASlearning).

Formative assessment can be described as:
acycleofinstruction,andimmediatedata-
gatheringtocollectfeedbackthathelpstheteacher
readjust  instruction, and the  sharing
ofthatfeedbacksostudentsthemselvesareengaged
in the learning process [20]. It is to benoted that
summative assessment (assessmentof learning)
is also done at the classroom level. Itoccurs at
the end of instruction and provides asummary of
accomplishment. The end of
termfinalexaminationisaclassicexampleofsummat
iveassessment[21,p.549].

Even though an assessment is being
conductedinthevirtualenvironmentandanalternativ
emodality is being used, the assessment must
beof good quality:it must meet the standards
ofvalidity and reliability, and it should present
thefollowingcharacteristics:

v [Contentshouldbesimple,clear,easilyunderst
oodandinlinewiththesyllabusandthetopic
taught.

v Theexerciseshouldhaveameasurableoutco
me,i.e.,thereshouldnotbeanyflawswithresp
ecttothe content.

v Theexerciseshouldgraspstudents’interest,b
eobjective,creativeandnotboringtostudents|

3. ALTERNATIVEASSESSMENT

Alternative =assessment has been around
sincethe 1990s. It started off being used as a
meansforeducationalreformduetotheincreasinga
warenessoftheinfluenceoftestingoncurriculum
and instruction [23, p. 15]. Alternativeassessment
largely emerged in response to theperceived
inadequacies of more traditional formsof
assessment; and especially to
shortcomingswhenappliedtolearnerswithspecialn
eeds.However, the potential usefulness of
alternativeassessmentinincorporatingthevariousi
ntelligences, and preferred learning styles of
alllearners, was soon recognized [24]. It presents
adirectexaminationofsignificanttasksthatare
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relevanttolifeoutsideofschool.Thisdirectassessme
ntofstudentsisnotnew,andonevariety of direct
assessment is oral examinationswhich date back
to the time of Socrates [25, p.444].

Other terms used synonymously  with
alternativeassessmentare:performanceassessme
nt;authenticassessment[26];directassessment,co
nstructiveassessment;andembeddedassessment
[27,28].Thisresearcher
perceivesalternativeassessmentasanindependen
tconstructorapproachtoassessmentwhichutilizes
the use of authentic tasks to
determinehowstudentsapplywhattheyhavelearnto
rknowledgeacquiredtocertainperformanceactivitie
s.Sotheconceptsof‘authentie’and:performance”
can be seen as characteristics ofalternative
assessment strategies and should notbe used
synonymously with the term
alternativeassessment. In this study alternative
assessmentwill be used to describe new and
varied farms ofassessmentusedbyteachers.

Alternativeassessmentisconcernedwithdetermini

ng a student's level of proficiency in
asubject;asopposedtothestudent’slevelofknowled
ge. The student is required to

performmeaningfultasksthatreflectaclearundersta
ndingoftheteachingandlearningobjectives.Alternat
iveassessmentforcesstudentstoweartheirthinking
hatsandcreativelyapplytheirknowledgetosolveapr
oblem [29, p. 1].Alternative assessment is
alearning assessment method that focuses on
theindividual needs and growth of each student.

It isthe counter to ftraditional forms of
standardizedassessment.(Study.com,2019).
Alternative assessment examines  what

ormancewherestudentsareaskedtoperformreal-
world(authentic)tasksthatdemonstrate meaningful
application of essentialknowledge and skills.
These tasks include projectwork, portfolios,
writing an article for a
newsletterornewspaper,performingadanceordram
a,designingadigitalartifact,creatingaposter,debate
s and oral presentations. Other
strategiesinclude:crosswordpuzzles;illustratedsto
ries,magazines;acollage,posterormonologue;com
icstrips,photoessays, skits,videopresentationsorg
ames;
computersimulations,mobilesanddioramas.Puppe
tshows,poems,exhibits, demonstrations, hands-
on-execution ofexperiments, computer
simulations and
portfoliosareallalternativestothetraditionalpen/pen
cil/

-1 Comment [SG4]: Would be better to have the

list of characteristics in Romanised numbering.
Just a suggestion




andpapertests[23,p.14]. Theseauthentictasks

tend to make students motivated as
theyaregiventheopportunitytoperceivetherelevanc
e of the tasks to the real world. Studentsconsider
it meaningful learning (Billah, 2018, p.2).
Therefore, just changing the format of a
testdoesnotconstitutealternative assessment[30].

One of the most central tenets in the
practicalapplication ofalternative assessment
strategiesisthateachstudentshouldbeassessedina
variety of different ways and should have
multipleopportunities to demonstrate learning in
variousmodes [31, p. 6; 32, p. 444; and 33,
2019].
Torelytooheavilyononeandonlyoneinstanceofapar
ticulartypeofassessmentunfairlydisadvantagesso
mestudents,whileunfairlyadvantaging others.

Alternativeassessmentensuresthatstudentspartici
pate in their learning experience, they tendto
spend more time-on-task, and therefore,
learn,retainandtransfermorecoursecontent.Stude
nts are more engaged and have a greaterinterest
in the material being taught because
theyareinvolvedincreatingtheirownproducts/respo
nses.Also,studentscanexhibittheir  learning in
creative and unique ways [32,
p.443].Additionally,theroleoftheteacherchanges,
the teacher is no longer repository
ofknowledge,butafacilitator oflearning{31,p:10].

Acentralassumptionofalternativeassessmentistha
tlearningassessments,includingthosedone by
teachers, classmates, or the
studentsthemselves, should provide feedback to
learnersso that they have an opportunity to learn
fromtheir assessments.. Assessment should
serve thelearning: process rather than simply
evaluating
it[31,p.7].Inaddition,thecriteriathatthestudents are
required to fulfill are made
publicandknewninadvance(thisoccurswhenrubric
sareformulatedbyteachersincollaboration with
students).. By letting studentsknow what is
expected of them in clear
termsheforestudentsbeginwork,andbyprovidingfe
edbackatvariousstagesofthelearningprocess,stud
entsbenefitfromongoingassessment rather than
summative or end-stageassessment[31,p.6].

Despitetheneedforalternativeassessmenttobe
used and its value, there is some
skepticismamongresearchers.ltisfeltthatalternativ
eassessment involves completely new
procedureswhich are untried and not supported
by
research.Also,therearenarigorousapproachestote
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construction,implementationanddecision-
making.(Brown,etal,1998,citedbyAl-Mahrooqui
et al, 2018, p. 1). In  addition,
otherconcernsabouttheuseofalternativeassessm
ent strategies have been raised: there
isalossofpredictabilityintheclassroom,andteacher
s cannot be sure what students will saywhen
they engage in discussions in response toopen-
endedquestionsaskedintheclass.Classes tend to
be loud because of the classdiscussions.
Another criticism is that alternativeassessment
is time consuming; but these issuesare solvable.
Many educators are creating
timefortheconstructionofalternativeassessmentst
rategiesandtheevaluationofstudentperformance
by reorganizing the school scheduleand
byusingteamteaching.

Alternative assessment is compatible with,
andemergedfrom,theconstructivisttheorywhichvi
ewslearnersasconstructorsofknowledge.Constru
ctivism is an approach to learning whichholds
that people actively construct or make theirown
knowledge; and that reality is determined bythe
experiences of the learner [34, p. 1]. Withinthe
constructivist  theory meaning is not
impartedortransferredfromteachertostudent,rath
ermeaning is made or created by the student
orlearner [35, p. 222]. The learner is not a
passiverecipient ofknowledge, but actively
participatesintheprocess.However,thiscreationof
knowledge is socially constructed, . ‘in
interactionswithotherpersons,e.g.,theteacher,oth
erstudentsandindividuals.Inaddition,theknowled
geconstructedbyalearnerisalsopersonal:Thesam
elessoncanbeperceiveddifferentlybyeachstudent
asstudents’subjectiveinterpretationofcontentdiffe
rs.Learning is a cognitive activity, it exists in
themind, and does not have to match any real-
worldreality[34,p.3].

The constructivist view of learning is grounded
intheresearchofdeanPiaget(radical),LevVygotsky
(social),JeromeBruner,VonGlaserfeld,JohnDewe
y,theGestaltpsychologists and theworkin
anthropology
ofJeanLave.Constructivismasatheorywaspropou
nded by ~Jerome Bruner in 1966, and
isbasedupontheprinciplesofcognitivetheory,andi
ssometimesreferredtoascognitiveconstructivism.
It was“believed that the learningtheories at the
time (behaviorism and humanism)did not
adequately represent the actual
learningprocess. Their ideas were rooted in
experiencesin the classroom instead of
experiments in a
lab(comparedtobehaviorism)[36].
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There is no one constructivist theory of
learning,butmostconstructivisttheorieshavetwoco
mmonfeatures:1.Learnersareactiveinconstructing
their own knowledge; and 2.
Socialinteractionsareimportantinthisknowledgeco
nstruction process[21, p.359].

4. COMPETENCIES

Theuseofalternativeassessmentintheclassroom
to improve student learning is not anew idea,
however, the challenge is in
ensuringthatteachersareequippedwiththerequired
competenciessothattheycaneffectivelyusealternat
iveassessmentstrategies.

In this study the term “competency” will be
usedinsteadoftheword“skill"toexplainwhatteacher
s should know in the area of
alternativeassessmentandassessmentgenerally.
Skillsare

specific,c, and learned physical tasks or
activities.Competenciesincorporate asetofskills:

Competencies=skills +knowledge+abilities

A competency is more than just knowledge
andskills,itinvolvestheabilitytomeetcomplexdema
ndsbydrawingonandmobilizingpsychosocialresou
rces(includingskillsandattitudes) in a particular
context competency isessential to an educator’s
pursuit of excellence[37,p.150]. A@omﬁetency
cansetapersonapart from others,. it i
person and howthat _pe

orperforms[38,p.2]. .
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formal tests, responses to quizzes; evaluation
ofclassroomassignments, studentperformancesan
d projects and standardized achievement teststo
understand what students have learnt [37,
p.154].

Classroom assessment generally, and the use
ofalternative assessment strategies in the
physicalorvirtualclassroom,orinahybridsystem,req
uirethatteachersbewell-equippedwithcertain
competencies as they need to play
theirroleeffectively[39,40]. Someofthesecompeten
ciesareillustratedatFig.1.

5. STATEMENTOFTHEPROBLEM

The pandemic negatively impacted the world,
butwithrespecttoeducationthereweresomepositiv
e changes. There have been concerns
thattraditional standardized testing has not been
aneffectivemeansofevaluatingstudents.ltsweakne
ssbecameveryevidentduringthepandemicwhente
achingandlearning,andassessment moved into
the virtual environment.An alternative way had to
be found to assessstudents, and teachers were
forced to utilize
thelargelyneglectedalternativeassessmentstrateg
ies.Thisstudyseekstoinvestigateteachers’
perceptions about the use of
alternativeassessment strategies in the virtual
classroom;and the competencies needed to
undertake thistask successfully. For many
teachers, alternativeassessment is a-new area
and they many notpossess the i, required
competencies to
effectivelyengageintheuseofalternativeassessme
nt.Having the required = competencies is
imperativeespecially . in< the “wirtual teaching
environment towhich teachers may be required
to return at
anytime.Addedtothis,teachersareexpectedtoteac
handassess21'centuryskills,andthetraditionalsta
ndardizedmedecannotdothiseffectively.

6. RESEARCHOBJECTIVES
Thegoalsofthisstudyaretoelicit fromteachers:

1. Whetherornotalternativeassessmentstrateg
ieswereusedinthevirtualclassroomduringth
epandemicyears.

2. Thecompetenciesrequiredtoeffectivelydesi
gnandadministeralternativeassessmentstra
tegies

3. Theresourcesandsupportwhichareneededt
omaketeacherseffectiveassessmentpractiti
onersinthevirtualclassroom.
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7. METHODOLOGY

This study is a cross-sectional survey
researchconductedduringtheperiodSeptemberto

November, 2022. Survey research designs
areproceduresinguantitativeresearchinwhichinve

stigators administer a survey (an instrument)to a
sample or to the entire population of peopleto
describe the attitudes, opinions, behaviours
orcharacteristicsof the population[41,p.1].

Conductingasurveyresearchisnotjustastraightforw
ard process of asking questions
andreportinganswers.Surveystudiesoftensufferfro
malackofparticipantresponse.Manypotential
participants (who agreed to participate)do not
returnthecompleted
guestionnairesorsimplyomitcertainquestions.Thisl
imitedsample can skew data and make it difficult
for
theresearchertodrawaccurateconclusionsfromthe
study[4,p.184].

The population for this study comprised
teachersfrom five schools (two (2) primary and
three (3)secondary) in Trinidad and Tobago.
Populationrefers to the entire group that a
researcher
wantstodrawconclusionsabout.Asampleisthespec
ificgroupthatdatawill be collectedfrom[42]]

Sampling is the process of selecting a number
ofindividuals(i.e.,asample)fromapopulation[4,
p.12].Purposeful(alsocalledpurposive/judgment/s
elective/subjective/

theoretical)
sampling was used in this study [43, p. 547; 4,
p.141].ltisaformofnon-
probabilitysamplingwheretheresearcherreliesonhi
s/herownjudgmentwhenchoosingthemembersofth
epopulationtoparticipateinthesurvey.(Alchemer.c
om,2021).

The data collection instrument used in this
studycomprisedasinglequestionnaire. Thequestio
nnaireusedwasinfluencedbytheConceptions  of
Assessment Questionnaire
[44];andTeacherAssessmentPractices[45]formula

ted by Professor Gavin Brown, Universityof
Auckland, Australia; Professor
Browngavehispermissionforthis researcher

tousehisquestionnaires.ProfessorBrown’squestio
nnaireswereadaptedforuseinthisstudy. It is to be
noted that no statistical test
wasconductedtodeterminethereliabilityoftheinstru
ment.ProfessorBrown’sinstrumentsaretriedandte
stedandldidnotconsideritrespectful for me to
challenge their
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thatshouldbeextendedtoaresearcherwhogivesper
missionforyoutousehis/herinstruments.However,t
headaptedinstrumentwaspilotedtodetermineifthef
ormatwassuitable,andalsoiftheitemsyieldedthereq
uiredresponses.Basedonthefeedbackreceivedfro

mthepilot,thequestionnairewasamendedandthena
dministeredtoparticipants.

Thequestionnaire(PerceptionsoftheuseofAlternati
veAssessment)usedinthisstudycomprisedfoursec
tions,A—
D,and12questions.SectionAsoughttogatherdemo
graphic information about the
respondents;Section B — questions 1-4; Section
C - questions5-10;andSectionD—questions11-
12.ltems2,

3, 4 and 6 were closed items where
suggestedresponsesweregiventotherespondents.
Questions 1, 5, 7, 8, 9, 10, 11 and 12 were open-
ended questions. The questionnaire was the
soledatacollectioninstrument,itwaspiloted,andbas
edonfeedbackreceiveditwasamendedforimprove
mentandadministeredtotheparticipants.

The questionnaires were administered online
anduponcompletiontheparticipantsreturnedtheco
mpleted instruments. Data analysis was
donemanually,because itisasmall study and
thedata were manageable. Each questionnaire
wasperusedtoverifythatthequestionswereanswer
ed.Afterthisdataforeachitemweredocumented.
Trends and patterns were identifiedand the
findings were interpreted and presentedin
narrative form, and supported by, a few
graphsandtables.

8. RESULTSANDDISCUSSION

Inthefollowingparagraphsthefindingsemergingfro
mthedataprovidedbytheparticipants in this study
will be presented,
basedontheorderofthequestionsinthequestionnair
e.

Thesampleusedinthisstudycomprisedtwenty
(20) participants, 60% males and 40%
females. Theyworkatprimaryandsecondarydenomi
national and government schools. 60% ofthe
participants are Teacher 3s (secondary
level)and40%Teacherls(primarylevel). Thesubjec
tstaughtbythesecondaryschoolteachersare:Mathe
matics,SpanishandEconomics.Alloftheteachersh
avehighereducationqualificationsrangingfromaB.
Ed./B.Sc. to Masters in Education (M.Ed.)
andMBAs. The teachers obtained . their
qualificationsfrom the University of the. West
Indies, School
ofEducation,St.Augustinecampus,andtheUniversi
tyofTrinidadandTobago.

The primary teachers teach infant classes;
andthe secondary.teachers teach from forms 1 to
6(Grades6-12).Collectivelytheyhavebetween3-
45yearsteachingexperience.60%oftheteachersar
eunderthirtyyearsofage;20%over

30 years and 20% over 40 years. 80% of
theparticipantswerefull-
timeappointedteachers,and
putfull-time.

20%temporary,

Questionl:Pleaseindicatewhatyouunderstand
bythetermalternativeassessment.

All of the participantswere aware of the
term“alternative assessment”.

40%oftheparticipantsperceivedalternativeassess
ment as any type of assessment exercisewhich
is not a written test or examination. On
theotherhand,otherrespondents(40%)feltthatalter
nativeassessmentoccurswhenstudentsapply
what they have learnt to execute tasks
orsolveproblems.Generally,participantsagreedtha
talternativeassessmentisanotherwayoftestingstud
ents’performanceandisdifferentfrom the normal,
standardized format. 20% of
theparticipantsdidnotrespond. Thesedataarebroke
ndowninTable 1.

Tablel.Whatparticipantsunderstandbytheterm alternativeassessment

Understandingoftheterm
AlternativeAssessment

Male

Female %

Anytype 3
ofassessmentwhichisnotawritten

testorexam

Alternative assessment 5
occursWhenstudentsapplywhat

they

Havelearnt

Noresponse 4

5 40

3 40




The findings of this study show that teachers
areaware of the concept of alternative
assessmentandgenerallyweregratefulthattheyhad
theopportunitytoutilizethestrategies.Thereissuppo
rt for this finding in a study conducted
bySulaimanetal.[46]. Therespondentsinthatstudyvi
ewedalternativeassessmentasacontinuousproces
sthatconsistsofvarioustechniques and does not
only emphasize subjectmatter (what students
know). Rather the focus ison how what is learnt
can be applied to
solvingproblems.Studentsareabletodemonstratec
riticalthinkingandsoftskills.(p.420). Thepresenceof
thepandemicforcedteacherstoshiftboththeirinstruc
tionalandassessmentstrategies.

A study conducted in June 2020 by the
NationallnstituteforLearningOutcome(NILOA)fou
ndthat97%ofeducationalinstitutionssurveyedmad
e changes to their assessment practices dueto
the pandemic. The most  frequently
reportedchangeswereofthemadificationstoassign
ments and assessments and flexibility
inassignment  deadlines.  (Amobi,  2020).
Teachershad no choice but to use alternative
assessmentstrategies as a way had to be found
to
determinewhatstudentshaveorhavenotlearnt.Ourt
eachers rose to the occasion and ensured
thatstudentassessmentcontinueddespitethepand
emic.Undernormalconditionsthisshiftwouldnothav
eoccurredasquickly.By
usingalternativeassessmentduringthepandemicte
achers were provided with..good practice for
thefuture and it opened the door ‘for the
continuedusage of _alternative.. assessment
strategies in thephysicalclassroom.

Question2: Wheny.ouheartheterm*alternativea
ssessment” whichofthefollowingcomesto
mind?

Participantsidentifiedseveralconceptionsofalterna
tiveassessment.

e ~another method of assessing students
withthefocusbeingontheapplicationofknowle
dge toauthentic tasks.
exerciseswhichinvolvestudentsintheselectio
n of the types of assessment
giventostudents. Studentinvolvementintheiro
wnassessmentmakestheassessmentproces
senjoyableasstudentshavetheopportunity to
perform, create and producesomething.
Itforcesteacherstoidentifystudents’strengths
andweaknesses.
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e lLearning can be individualized and
teachersareobligatedtogivestudentstimely

andmeaningfulfeedbackontheirperformance.

Although all teachers may not have been able
tostatewhattheyunderstandbythetermalternativea
ssessment, ltheyrecognizedthatthey in fact used
the strategy in order to assesstheir students in
the virtual classroom.
Teacherswereforcedtochangehowtheyconducted
studentassessment.Studentinvolvementbecamep
artoftheteachingandlearningprocess and®it was
recognized that learning canbe impreved through
the provision of feedback.This presented
teachers with the opportunity
topointoutstudents’strengthsandweaknesses.

Question3:Whenyouconductedvirtualclasses
didyouutilizeanyalternativeassessment
exercises during
classroomassessment?

your

There was: a 100% affirmative response to
thisquestion.

Admittedly,thepandemicwasatraumaticexperienc
e ‘for the world population, but in thefield of
education it forced positive changes tooccur.
During the pandemic parents were
forcedtobeteachersandstudents,parentsandteach
ers had to adapt to online tools [47].
Thepandemichadatransformativeimpactoneducat
ion, as it revolutionized the way in
whichpeoplethinkaboutlearning.Virtuallearningbe
came the norm and it is felt that it will grow
inpredominanceinthecurriculumofstudents.Becau
seofasynchronousvirtuallearningstudents ~ were
given the opportunity to
managetheirtimeandlearnattheirownpace[48].Tea
chers had access to a lot of online
resources;andcommunicationbetweenteachersan
dparentsimprovedduetoplatformssuchasGooglecl
assroomandthecreationofWhat'sAppgroupscomp
risingteachersandparents/guardians.

Question 4: Which of the following
alternativeassessment exercises did you
utilize

duringyourvirtualclassroomassessment?

Theparticipantsidentifiedsomealternativeassessm
entexerciseswhichtheyusedtoundertakeassessm
entinthevirtualclassroom.

e Writtenreports/essays/poems/TVnewsrepo
rts

e Theproductionofcharts,postersandmurals



Demonstrationsandexperiments
Dramaticpresentations/skits
Oralreports/presentations
Videorecordings/songs
Exhibitions

Theparticipantsutilizedseveralalternativeassessm
ent strategies which gave students
theopportunitytobecomeindependentlearners.De
spitetheconcernfromteachersthatsomestudents
were receiving assistance from
parentsatleastsomestudentsdevelopedasenseofr
esponsibility.

Question 5: What competencies do you
thinkteachersshouldpossessinordertoeffectiv
elyassessstudentlearningusingalternativeass
essment?

Inordertoeffectivelyassessstudentsinthevirtualcla
ssroomusingalternativeassessmentteachersidenti
fiedsomeofthecompetencieswhich areneeded.

Adaptabilityandflexibility
Computer/digitalliteracy
Classroommanagement
Openmindedapproach
Instructionaldelivery
Interpersonalskills

Despite using alternative assessment
strategiesthe participants recognized that it was
mostly asituation of trial and error. Teachers just
did
nothavethecompetenciesnecessarytosuccessfull
y execute alternative assessment
witheaseandconfidence.Teacherswereabletoiden
tifythecompetenciesneededforthemtoeffectively
undertake alternativeassessment inthe virtual
classroom._They recognized that theassessment
competencies, taught at the teachertraining
institutions.. were limited. The repertoireof
competencies “need to be expanded to
includetheskillsidentifiedbytheparticipantsinquesti
on

7. Teachers want to be able to collaborate
withstudentsandcolleaguesinmoremeaningfulway
s. Also, it was important for teachers to beable to
become more technology savvy in
thelightofthevirtualenvironmentcreatedby
thepandemic.Teachersshouldbereadyintheeventt
hatvirtualteachingbecomesthenormagain.Virtuale
ducationmaywillberecognizedascoretoevery
school’splanforinstitutionalresilienceandacademic
continuity[49].

Question 6: Identify the major
competenciestaughttoyouatyourteachertraini
ng/preparationinstitution?

Participantsidentifiedsomeofthemajorcompetenci
eswhichweretaughtto them:

e Theselectionofappropriateassessmentbase
d onthecurriculum

¢ Thedesignofvarioustypesofassessment(lar
gelystandardizedtests)

e Formulatingrubrics

However limitedguidancewasprovidedwithrespect
to:

¢ Theuseofonlineplatformstoconductstudent
assessment

¢ Thedesignofalternativeassessmentexercis
es

¢ Collaboratingwithstudentsandcolleagues

In fairness to teacher training institutions, prior
tothe. pandemic there was no urgency to
exposetrainees to online platforms. However, in
order tobe proactive this should have been done.
Thenecessaryassessmentcompetenciescanbeta
ughttoin-
serviceteachersviaprofessionaldevelopmentwork
shopsandmoreguidancefromcurriculumofficers.F
orpre-
serviceteachers,teachertraininginstitutionsshould
expose trainees to more hands-on experience
intheclassroom.

Apartfrombeingtaught,competenciesarelearnable
throughexperience.Teacherscanlearncompetenci
esbydealingwithrelevantassessment  situations.
This means that teachersneed to gather
experiencewith the assessmentof students in
situations that are typical for
theteachers’professiontobecomecompetentinass
essingstudents [50].

Question 7: What other competencies do
youthinkshouldbetaughttohelptraineeteacher
sbecomeeffectiveinusingalternativeassessme
ntstrategiesinthevirtualclassroom?

Participantsidentifiedseveralothercompetenciesw
hichshouldbetaughttotrainees:

e Usingonlineplatformstoconductstudentasse
ssment



e Selection of appropriate
assessmentexercises

e How to give timely and
meaningfulfeedback

e Usingassessmentresultsindecisionmaking

Collaboration with students

andcolleagues

Organizationandplanning

Coachingandassessment

Motivationalstrategies

Formulatingrubrics

Problemsolving

Researchskills

Teamwork

Creativity

It was interesting to see that some teachers
feltthat research skills should be taught.
Teacherswhopursuedegreelevelqualificationsdor
esearch courses; this isdonefor themto
beabletocompletetheirprojectorthesis/dissertation
.However,thisresearcherbelieves  that  what
should be taught is a
coursethatattemptstomoldteachersintoclassroomr
esearchers.Teachersshouldbeactivelyinvolvedina
ctionresearchattheclassroomlevel. Teamsofteach
ersshouldbeeagertoengageinresearch,butgeneral
lyinschools,teacherswhoareinterestedinconductin
gresearch at the classroom level do.not get
therequisitesupportfromtheircolleagues.

Research should be a
necessaryextensionoftheteachingprofessionands
houldmakeourclassroomresearchandprofessional
knowledgemoreviabletothepublic.Thisisnotthe

case becauseteachershave not beenmade to
feel they
dosomethingthatmeritsresearchanddissemination
. Teachers thereforeineed supportin order to see
themselves, as. researchers and tosee their
practice  ‘werthy. of research [51, pp.
87and95].However,thismaybeachallengebecause
it was observed that there is a lack of
ascholarlycultureamongteachersandteachereduc
ators.Intheteachertraininginstitutions,asidefromho
ursspentintraditionallectures,there was very little
expectation of reading
andresearchbystudents. Thislackofscholarlycultur
e was reported to be common not only inthe
teacher training institutions, but in the
publicschool system and other educational
institutions[52,p.72].ltisfeltthatschoolsshouldbein
stitutionsoflearningforbothstudentsandteachers.

Question8:Describehowtheassessmentcomp
onentatyourteachertraininginstitutionwastaug
ht.

The participants explained that  the
assessmentcomponentwastaughtinthefollowing
ways:

e Thepreparationofassessmentexercisesbas
ed onlessonabjectives

e Through simulations, role play
anddramaticpresentations
e Through group work;, debates

anddiscussions

Whilesimulationsdoprovideanavenueforpractice,t
hereshouldbemainlyreal-time,hands-
onclassroomexperiencefortraineeteachers.

Question9:Whatdoyouthinkshouldbedone by
teacher training institutions to
betterpreparetraineeteacherstoeffectivelycon
ductassessment/alternativeassessmentinthev
irtualclassroom?

The participants suggested that
thefollowingcanbedonebyteachertraininginstitutio
ns:

e Teamwork,understandingofgroupdynamics
and a thorough understanding
ofworkingwitheachothershouldbeintentional
lyfostered

¢ Givetraineeteachersmorehands-
onexperienceintheclassroom

e Conduct workshops on the
differentdigitalservices

e Morefocusontheteachingpracticecomponen
t

e Moretrainingsessionsinalternativeassessm

use of

ent

e Writtenguidelines,e.g.,workbooksandmanu
als

e Teachereducatorsshouldmodelbestpractice
s

Some teacher training institutions tend to

presenta “do as | say, not as | do” scenario.
Ideally,instructors and lecturers should model
what goodpractice and assessment look like. If
alternativeassessment is being taught, then
trainees
shouldbeassessedusingalternativeassessmentstr
ategies.Theuseofalternativeassessmentencourag
esstudentstolearntoapplyknowledge, rather than
memorize material
[53].Alternativeassessmentalsoprovidesanavenu
e



for teachers to prepare students for life
beyondthe classroom through the
developmentoflifeskillssuchas,criticalthinking,coll
aboration, and the synthesizing of
information[54].

Question10:Doyouthinkthattheuseofalternativ
e assessment strategies can help toimprove
teaching and learning in the
physicalorvirtualclassroom?

Theparticipantsadmittedthattheuseofalternativea
ssessmentcanimproveteachingand
learningbecause:

Students are encouraged to thinkoutsideof
the box and step out of their comfortzone
Every student learns at his/her own
paceandthisgivesthemafairchanceatlearnin
9

It gives students
applywhat was taught
Studentinvolvementintheassessmentplanni
ng process

the opportunity to

Inthiseraof teaching and learning,teachers
need to be cognizant of thetimes in which
they are working and adapt
theirteachingandassessmentstrategies.|falternati
ve assessment use can improve studentlearning,
then teachers should step
outoftheircomfortzonesandadoptnewmethodologi
es.

Question1l:Whatresourcesdoteachersneed
to help them become  more effective
atstudent assessment in_general and the use
ofalternative assessment in the
virtual/physicalclassroom?

Properandfastfunctioning,up-to-
dateelectronicdevicesandimprovedconnecti
vity
Accesstoexpertsinthefieldwhocanserveas
mentors

More support from
RegularlCTtraining

curriculumofficers

In schools, the first mentor
foranyteachershouldbetheprincipal. Theprincipals
houldbethego-
topersonfornoviceteachersandteacherswhoareint
erestedindoingresearchattheclassroomlevelandtr
yingnewstrategiesintheirclassrooms.
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Question12:Brieflydescribeyouroverallexperi
encewithstudentassessmentinthevirtualclass
roomduringtheperiodwhenschoolswereclose
d.

Studentassessmentinthevirtualclassroomw
astiresomeandtimeconsuming.

While the use of online assessments was
abreath of fresh air for both teachers
andstudents,therewasalsothedownsidewhi

ch included foreign language students’use

of translators to complete
exercises.Thisdefeatedthepurposeoftheass
essment.

Therewasamarkeddifferenceinthestudentp
erformancebecauseparentsdidn’tallowtheir
childrentoworkindependently. Pupils
performed better
inthevirtualclassroomthanthephysicalbecau
se ofthisinterference.

¢ Itwaseasiertogivefeedbackonassessments.
Whilethevirtualclassroomwasanewexperience for
meost. teachers it was not entirely anegative
experience. The major challenge
wastheinterferenceofparentsinthestudentassess
ment process. Ways have to be found
toeliminateor at leastreduce this problem.

9. CONCLUSION

Thedataprovidedbytheparticipantsinthisstudyreve
aledthatteachersusedalternativeassessmentdurin
gvirtualteaching.Teachersalsoidentifiedsomeofth
ecompetenciesrequired and the support and
resources
neededforthemtoeffectivelyengageinalternativeas
sessment in their classrooms. However,
thisstudyhas moreseriousimplications.

The findings of this study address the need
formore focus to be placed on the way in
whichteachertraininginstitutionspreparetrainees,e
speciallyintheareaofassessment.Improvement in
this area would ensure that thereis a greater
level of assessment literacy amongteachers.

Alternative  assessment is not a one-
man/womanshow;itistimeconsumingandforittowor
keffectively in our schools, teachers have to
begintoworkcollaborativelyandshowsupportforeac
h other. A 2015 study revealed that
teacherstookownershipoftheirownlearningthrough
partnershipsbetweenteachersfromdifferent



schools. Teacher collaboration is important
andby the sharing of experiences both teachers
andstudentscanbenefit [55,p.131].

The use of alternative assessment means
thatstudents will have the opportunity to be
assessedin a variety of different ways. More
importantly,studentswillbeabletoparticipateinthea
ssessment process. At present, the majority
ofstudents have no meaningful voice at all in
theirown education. In the 21% century this lack
ofvoice on the part of the customer (the student)
isunacceptable[56,pp8and13].Ultimately,academi
csuccesshingesonhighqualityinteractionbetweent
eachersandstudents[57].

A redefinition of what learning entails and
whatacademic achievement should look like will
berequired; and itwill finally be recognized,
andhopefully accepted, that all children can
learn,given therightenvironment.

10. RECOMMENDATIONS

Thefollowingrecommendationsaresuggested:
¢ Thestakeholdersineducationareobligated to
work collectively to ensure thatstudents
within the school system have thebest
opportunity to learn. The “Ministry
ofEducationshouldutilizethefundingprovide
dbythegovernmenttoprovideteacherswithad
equateresourcestodotheirjobs.
Teachers need time/ during the, school
dayto engage in planning activities and
thereshould be  adjustments in the
timetable tofacilitate this; and planning
rooms shouldbeprovidedwithinschools.
Teachersshouldhavenational,regionaland

international online access to
libraries;acecesstotextbooksandupdatededu
cationaljournals.

Apartfromtangibleresources,teachersshoul
dbegivenmoreautonomywithrespect to
assessment practices. In otherwords,
assessment needs to be placed
inthehandsofteachers,notonlyforformative
but also summative
assessment.Teachersshouldbeempowered
torecognize that they are better
positionedthanbureaucratstoevaluatestude
ntgrowth. They need to realize the
amazingpowertheyhavebyvirtueoftheirrelati
onshipwiththeirstudentsandtheircommuniti
es,andtherebyacultureof
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meaningfulassessmentcanbecultivatedinsc
hools [58].

The Ministry  of  Education can
benchmarkbest practices from successful
educationalsystems within the Caribbean

and
aroundtheworld,e.g.,Cuba,Singapore,Japa
nandChina.

e While teachers need their vacation
periodto rest and recharge, part of each of
thepaid vacation period <should be
allocated
toworkshops,seminarsandconferences.Tim
e should not be taken

fromteachingsessionsduringthetermtocond
ucttrainingforteachers.
Inanefforttoencourageteacherstoengage in
research and to reduce
teacherisolation,eachschoolshouldhaveare
searchcommitteewhereteacherscanworkas
ateamtoengageinresearch.Also, teachers
would be able to get theirclassroom
research done, and share
theirfindingswithcolleagues[59-62].
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